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INTRODUCTION FOR READERS OF THE FINAL REPORT i
1
This volume contains three units for American history, American stu&ies,
and/or American literature courses. The Project staff with its concern for
environmental values wanted to provide materials which would find their way
into the maingtay courses Iin social studies (American history) and English
(American lizggature). The staff decided to use literature in the materisls

due to literafure's emotion, pathos, and subtleties which would engage stu-
dents and havé an impact on the development of analytical inguiry skills, as ,
well as upon pergonal value development.

I
a

Each unit begins with an analytical model to test out the values and
lifestyle dispositions in the reading selections. As students work through
the three units, the analytical model becomes more complex and demanding.
The model is applicable to the analysis of lifestyles and values in the
students' world as well as iIn literature.

Teachers' reaction to the instructional units was mixed. Middle school
teachers found that reading level considerations left them out--and this was
by design. Secondary school social studies teachers (teaching civics, American
history, geography, etc.) were novices in dealing with environmental education.
Their concern was with incorporating environmerntal education within extant
courses, and they saw the ljiterature units as too far a field from the convention.
The units, from their perception, demanded too much time away Ffrom “covering"
various historical periods, regions, and political structures which were the
normal topics in texts and for students.

The few social studies teachers in high schools who used the materials
reported problems occasioned by reading level, reading length, and trying to
teach the units in too rapid a sequence. Thus, it was hard to sustain student
interest throughout the series of three units. They reaported that the Ffirst
unit went well. The gecond contained the most interesting readings and the
most useful model., The third unit found the student overwhelmed by the approach!

School systems or teachers electing to use these units should make the follow-
ing revisions: 1) space the units out during the academic year, so that students
study many other topics using other approaches between using the three units;

2) shorten the longer reading selections by skillful editing; 3) control the
reading level by editing, by replacing more difficult words, and/or by using
vocabulary lists: and 4) consider omitting some reading selections rather than
use all of those presently included.

The staff remains. convinced that the units, when reworked, will be useful
in environmental education. However, teachers must .be skilled in using American
studies type approaches to classroom instruction.

The three units in this volume are:
| J—
1. AMERICAN LIFESTYLES AND THE ENVIRONMENT: Colonial & Early Republic
2. AMERICAN LIFESTYLES AND THE ENVIRONMENT: Swinging into a Naw, Century,
1880-1920 s
3. AMERICAN LIFESTYLES AND THE ENVIRONMENT: Present & Futurlstic Lifestyles
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~ - All that we can predict with certainty is that
the central issue of the twenty-first century, as it
is bf this one, will be the struggle to assert truly
human values and to achieve their ascendancy in a mass,
stechnological scciety. It will be the struggle to
place men in a healthy relationship with his natural
envir~hment; to pPlace him in command of, rather than
gubcervient to, the wondrous technology he ic creating;
an? to give him the breadth and depth of understanding
whick can result in the formation of a world culture,
embracing and nurturing within ite transcending char-
actéristics the diverse cultures of today's world.

« ~ John I. Goodlad

CORIMILG

A TALK WITH TEACHERS ’ . . I1I~-3

1.
" 2. COLONIAL AND BARLY REPUBLIC III~ Y
3. SWINGING INTO A NEBW CENTURY (1880-1920) 1III-39
4.

PRESENT AND FUTURE TII- ¥}
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The Eavironmental Education Project
The Florida State University
426 Hull Deive
Tallahasse=, Florida 32306

"




AMERICAN LIFE-STYLES AND THE EXVIRONMENT:

AWARENESS, MEANING, COMMITMENT

“Cheshire—Pugs,' [Alice] began. . . "Would ‘
you tell me, please, which way ¥ ought to @’9‘@
go from here?" : i

- .‘-.1 } R
cr ot f gt

"That deperds a good deal vn where you . e_ e
want. to get to," said the Cat, ‘ \ ‘

~~Lewis Carroll, Alice in Wonderland ,«m ' A
‘4 hig ‘."‘ -- n‘ )
Fdycators have long recog- (V
nized the impartarca of clagavoom ,
decision-nakaing as a conceptual key l\i o N
to effective teaching, If soctal . L
educetion is to ce more than were .., °°7

vy R
repeticion of facts and the absorption \\Q F NN
of lirited data-connected skills, it " S :
demznds students and teachers capatle Lo e e,
of advocating positiomns, making choices, ¥ .. .

and acting based upon coowmitments. If . w o~ e

the abject of gocial educatien is the "‘ R an
development of etfective citizensg, tien 2 {4 \ i
studants need to discover decisiorn-zaking P S

wodels wilch as Shirley ..ngle and Wilmas
Longstreet observe,
%
. ..are more consistent, more powerful,
more conscicusly held, and more
flexible than would have been
pessible wicthout [{qrmal social
edr:atien}. . . . The job of
educatien is to bring/the
nodel-making prouss out into
the open and to iapr we
the quelity of the \f\‘!
models which we use’ in ‘; ,7:. TSRS,
interpreting new .

situations.* F‘h ,:.{ ,7
N .74

i

The social studies

i
W

TSR PN 1 it G b
1 #or - 3 Rl H
classroom 1s an ideal placf.{‘_ SN e S i €
- o .
F vz ! "1& !::I“—--wﬂga :r-}\!-.
‘Shirley Engle and Wilms o 2 4 -, ) i} 0o _"_ 3 j__)
Loagstrect, Toward au b mwe g \, ;\

Pl : i“l 1 o
— . ine / ‘I.I. ;} ’ : t'i

T e, s’

Open Cutriculum (New York: “.° """ a5 N0 s
Harper & Row, 1972), LW .

s




to develop such model-building competencies as gtudents confront new
social realities and try to mske menaing of them. However, where
teachers and their gtudents have sought to make meaning of social
phenomena and to conduct decision-~making activities, they have tended
to employ a rational decision-making model, or gne of many adaptatioms.
Rational decision-making calls for individuals to establish precisely
the goals they want to achieve, lay out the alternative courses of
action, predict with reliability the consequences of each alternative,
and, then, the dectision comes down to a simple choice of that altermnas
tive (with its consequences) that gets closest to the desired goal. . ,
at the leaat cost."

A political scientist, Robert A. Dahl, has delineated the rational
model in the following terms:* ,

—_—_—

-

*Robert A. Dahl, Moderm Political Analysis (Englewood Cliffs, N.&.:
Prentice-Hall, Inc., 1969), pp. 101-102.
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P T T I 1. A

The ratlanal decisidn-madcin: nodel, assumes many thinps ihciuding

our ability, as humans, to make careful predictions and our willingness..:.

to pursue specific “rpals” over:tire. .‘fore:rimmortant, it assu~es that
men live by attained -oals, an? thus, omits.mmny features of our common

" hymanness from the Jecisions by:which we tive our lives.: “lowhere does

this nedel raise questions zbhout eour vholehess as meni-the- totality .

of the enterpris:z called "life  with its aspirations, meanings, and

cormitnents. It sceus to elevate the securing of bread with the livine

of 1ife, n copt-benefit, analyaia of securing.a used car with an

existential decision on one's lifestyle. < ; ‘ i *i t
Decision-naking on the significant issues of 1ifc does not first

involve questions of "goals but rather asks “TThat do we want life to be?"

111~-5 -
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‘As Paus Sears observed. *

.

Living 13 not s matter of attaining 'goals’ -- but s matter of learning

who we are and, with Alice, knowing where we want to go. These questions
yield anawers which provide mesning:and commitments upon which we as

. humans may build an enduring life-style. .And it is within this framework
that the followiny units involve students in the understandin® of slternative
life~styles during three broad eras of the Americsn experience.

_— *

B

* .

Considering alternative life-styles with an eye toward environmentsl
education raises special concerns not unrelated to the overemphasis upon
" rstional decision-making. Social studies instruction and environmentsl
education have rlsced emphasis upon 'know-what™ (fsctusl knowledge) and
"kmow-ho’' (intellectual competencies; inquiry skills). But the directing
of the human enterprise is more than this. ‘fan must come to gripa with’
problems of value snd ultimately with the meaning of his existence. The
analyticsl, detsched style of knowing "'whst” and "how'' -- the quest for
relisble description, explanstion, and prediction -~ tesches a skepticism
and objectivity for s succe?s-dxiven, isolated self. It spawns s mani-
pulstive mentality; know for what? -- to act, to intervene, to manage and
control. '

While the technologicsl revolution made man the master and wrought
Wait Rostow's. Age of High Mass Consumption,’’ it was at the cost of his
humaoness- im 1social-form and cugtom. As man dominated nsture, he lost
his feeling for life.** The tree was a thing -- s resource to be -
manipulated. The plsin was s thing -- to be crossed with a highway, dotted
by cloverleaves. The tree was not reality -- but s part of perception
which disnosed men to act towsrd it as resource. This stands in stsrk
contrsst to the words of a Californis Indian woman:

* In Psul Shepard and Daniel NcXinley, editors, The Subversive Science,
(Boston: Houghton, [1fflin Company, 1967), pp.77-93.

w  ¥¥Myron B. Bloy, Jr., ‘'The Counter Curriculum: A Spiritual Taxenomy of Higher
Education," Commonwesl, October 3, 1969, pp. 3-12.

. *;*Dorothy Leg, Freedom and Culture {Eaglewood Cliffs. Yew Jerse}: ‘Prentice- -
Hall, Inc., 1959), p.163. | ’
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The game view of man :I.n nature is found in- the words of Chi.ef Joseph
of the lez Per'ces:® .

The important decisions we live are not the products of "rational
decision-makirig," but the ones through which wé establish meanine and
commitment in our lives. The Indians' answers to 1life's existential-

. questions (¥ho am ¥?7 Why do‘l éxist?) were expressed in -their .1ife- .

styles.j Our ansyers in thé” latter half of the-Twentieth Century are
also expressed :I.n our lifestyles, and many, many persons have-quektioned.
the real meanine of those lifestyles for our aurvival and. our humanness.
What do our lifestyles reflect about: out’ answers to these questions?:

+ 1

What is the :I.nnate character of human nature"

. E . i- . . .

TThat ;I._s_= tj._hg' relation Between man and nature? .- Coa

fy .. I . . ’ T
Y fll;nqt ',:l_,c the I't_cmpor,all focus- of human ;l.;l.fe? Cos e
<1 SRR TR

. That i3 mdn’z rilationship to:othev nen?

Tnvironmental education must, it seens, invoke such existential
questions to 2:ngage persons in reflection upen thelr own neaning., and
comm1tcﬁntf' tq iaquiré on the congruence apmong meanings and commltments
on the one hand, and 1i‘esty1e behaviora on the other., This is necessary
because; the ‘nvironneﬂtal crisis, so much discussed in our tire, is
‘basically a aoral erisis 'I.nvo],v:lng our views of ourselvés, our place in
nature, and our relations to all*liviue things. - - W e s R

A

i .
K

*Dee Brown, Bury 'y ieart at "ounded Knee, (Mew York: Hslt, Rinehart, &
Jinston, 1370). : .

I1I-7 -
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. The three lifestyle units in this.seriecs are designed for American
history courses So that gtudents may reflect upon man's relatiouship
with the environment in a very broad, philosophical way. As curriculum
designers and teachers we would like each student using the units to
confront the lifestyle described in each reading, to feel “and experience
(empathize) with the central characters in that lifestyle description,
to analyze the 11festyles employing the model included in each unip
introduction, to interact with their class colleagues (including ‘tdachers)
An an effort to clarify, reflect, and share responses to each lifestyle,
and finally, to tu¥h the meaning and implications’ back upon themselves,
to -reflect upon the significance of a lifestyle for self and for one's
relationship to thi natural world -~ body, mind, and milieu. “What
does the lifestyle 1Mp1y for, personal concerns about identity, self~
realization, and one's own creative ﬁerformance in life and in nature?
P '
Three basic questians always remain to be raised when .
considering various lifestyles: What? (awareness, comprehension),
So what? (the meaning of it for self, and for others), and
Mow what? (what should Ifothers do now?)* )

- -

. The specific wodels presented for lifestyle analysis build

aequentially from the first to the final units. The f t unit employar
a model from the works of anthropologist Clyde Kluckholm wpich shows
an ideational relationship between goals, values, and c tments

("ultimate concerns,” existential values). The second init gmploys a

creative process model drawn from the brilliant works of a landscape
architect -- Lawrence Halprin, who sees human performance.in life as

a creative process involving RSVP Cycles (Resources, Valuaction, Scores,
and Performance). The final unit employs a set’ of key questichs from

a variety of sources, designed specifica¥ly for lifestyle analysis for
environuental education. Once the students have mastered the models

on the readings presented, it is especially appropriate to draw on the
list of additicnal sources in each unit so that individuals or small
groups may explore more and diverse lifestyles in that era of tinme.

-

UNIT I COLOHIAL AID EARLY REPUBLIC
UdIT IX SUTMGING INTH A MU CE"TU“Y (18°0-‘9?“)

LT IIT PRESTUT AD FUTURISTIC LIFESTYLES |

w

*Terry Rorton. Reach, Touvck, Teach (lier Yark: McGraw-Hill., 1970), p.87.

-
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Frankl, Viktor.
Schuster, Ine., 1962,

o

ilef,

-

Gardner, John .

BIBLiOGRAPHY

The five voliumes listed
- Below are suggested as

additional rdading for .

teachers ‘interested in
expanding upon the
approaches used in the
instructional units.

P2 T

Man’s Search for ifeaning.

Self-Renewal.:

_Tew York:
Revised edition.,

Simon and
Paperbound.

The Individual and the Innovative

Society. déw York Harper and Row, Publishers, 1963. Paperbound.
ileans, Richarﬂ. The Ethical I@perative. Mew Iork: Doubleday &

r‘cm:l:uany', 1970 aperbound._

John U.J The United‘States and Civilization. Chicago: The

‘University of Chicagb Prehs 1942. " Paperbound.

Williams Rdbin.

o

i;;-

1951.

1 -

e SR &5 2,

12

american Society. New York:
Paperbound.

Alfred A. Knopf, Publisher,
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AMERICAN LIFESTYLES AND THE ENVIRONMENT: Volume II -

—_—

COLONTAL AND EARLY REPUBLIC LIFESTYLES

prepared by

Radney F, Allen
Daniel M, Ulrich
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We need new knowledge, new perceptions, new
attitudes....We geek nothing legs than a basic
reform in the way ogur soclety looks at problems
and makes decisions.... It 15 also vital that
our entire soclety develop a new understanding
and a new awareness of man's relation to his
environment....

~~ Richard M. Nixon, 1971

ENVIRONMENTAL EDUCATION PROJECT
The Florida State University
426 Hull Drive
Tallahassee, Florida 32306
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S " —narrower1in—focus, as indicated by the labels 'con-

_drainage into-streams,-lake®, and rivers so that the water, upon which

1. INTRODUCTION: Getting at the Meaning of Lifestyles

{One] problem with our interpretation of the word
"envirorment” 1s its comprehensiveness. ''Environ-

ment' includes everything '"from the skin out,"

according to one witness. In one sense, the

breadth of the term "environment' is helpful, for

it underlines the fact that we are today concerned

with the complex, total system of the planet. In

the past, national issues similar to those we now

lump together under the environment label were =

"o, "

servation," "wilderness,'" and "nature." "Environ-
ment" refers to '"man and his relationship to all
living things," and includes not only the natural
world-—as we are often inclined to interpret it--
. but .also the man-built world. o
Irving Morrisset and Karen

B, Wiley, 1in The Environmental
Problem

All life exists in an environment, including our own life as humans.
Fortunately or unfortunately, men not only exist in the natural environ-
ment but make their own environments from classrooms and bathrooms, to
banks and hospitals, to villages and cities. Many writers feel that we
a8 humans have not done a very-:good, job in making our man-made environ-
ments and, worse, that we have fouled up the natural environment to such
a degree that we now threaten our own survival @4s men on Spaceship Earth.
The air over many of our cities is filthy, adversely affecting the health
of citizens. Automobiles and industries spew pollutants into the air, bl

while cities, industries, and farms dispose of wastes-at "low cost' by ~

all life depends, 18 threatened. Ewen the oceans have not been safe from
human wastes. Men have ripped at the earth for coal and minerals, scarred

the landscape, and wasted natural beauty and other resources. Men have

clawed at the earth to build roadways and harbors, dam rivers and erect ;
cities which have become megalopolises. . \

Meanwhile, in building our own environments, we have often made them .
without regard to our needs as human .beings. Classrooms are boxes. Schools
are like egg cartons. Suburban houses are look~alike squares on postage
stamp lots, huddled together on land the developer bulldozed clear 8o he
might squeeze more houses upon an acre of land. In our cities,{ﬂhﬁttos
house mary of the nation's poor in crowded conditions which seem to promote

- III-14
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. " Daddy, what did
udomthe\mr

despair and aggression. More affluent workers, sleeping in the
gsuburbs, seem called upon to flood the central city with automobiles

each morming, absorbing land ip roads and parking lots which might be
better spent in parks in playgrounds, . '

These are but a few of the issuea involvink the natural and man-
made environments in which we live our lives. The key question is:
Why do/did these problems arise? How do we explain the behavior of )
human beings who despoil their own nests? Bar their own happinesa? S
Endanger their own survival? Two quotations may not provide answers,
but ‘do indicate the nature and the seriousness of ‘the queations:

et




£

Man...knows that the world evolves and that he evolves
. with 1it. By changing what he knows about the world,
c. T man changes the world that he knows; and by changing
the world in which he lives, man changes himself,
- Changes may be deteriorations or improvements; the
. hope lies in the possibility that changes resulting
' from knowledge may also be directed by knowledge..,.

H

_ — — ; ==—Thesdosius Dobzhansky,
Mankind Evolving

.- . - J-JHagrison Brown, The Challenge of Man's Future
. (New York: Viking Press, 1 54), p»266.

i

=
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.man, the sailor, and the tradesman all lived a lifestyle which had its ~—~ ~

The environmental crisis and man's survival in times of . change
seem to hinge upon man's understanding of himself and his ability to
shape lifestyles appropriate to survival and to attaining his human-

ness in both the natural and the man-made environment. Men in various - R

environments have been able to -shape lifestyles to survive and to find
meaning which defined his humanness in life itself.- The Eskimo in the
north, the Bushman on a South-African desert;,—the Bedouin in his arid
homeland, the man of the tropics, and his(brothers in more temperate
zones.

But what of man in America? Wwhat lifestyles have evolved or have
been brought to our continent and what have these lifestyles wrought for
man and the land, as they interacted throughout our history? The
nomadic Indian on the plains, the Amish farmer tucked in the fertile
hills of Pennsylvania, the gold digger rushing to California in two -
centuries, the industrialist opening factories along New England's - . e
rivers, the Southern planter owning both acres and persons, the frontiers-"

impact on how they built their man-made environment. ¢

This unit offers you an opportunity to analyze geveral early
American lifestyles to learn more about the commitments and human
aspirations whidh affect the lifestyles people have lived and to reflect

. upon the interaction between lifestyle and the environmeRt--natural and

man-made. You are going to seek an answer to the question: Civen all
of the. pesslble—lifestyles—which—man~might—choose t0‘1ive on earth,:which
are the most consistent with his real interiests?

ﬁ :

_,...--"""

One way to analyze alternative lifestyles from: the American patt-

Lend in—the_American present and futn:ghfisdto draw upon the ideas of an

anthropologist, Cl uckholm. Discussinghhumgn lifestyles, Kluckholm -
focuses upon human values. e identifies the goals tten: Pursue in theiry

daily lives, the values they express about what they think:EEE§“hnd~o£he£§
ought to do, and the commitments men make that give meaning to 1ife and BT
for which they are willing to give their life.l . __u_ . o

Y
Tan b
o' .. e

———T .

What I/other men value® ultimately.
. Commitments, ultimate. concerns,
answering questions of "Who am 1?2
. What 18 the meaning of 1life? Why
X do I, does the world exist? etc."

o

R Ve ,

What L/other men want. - X What I/other men ought to want.

[Goals] [Ideals, Yafnes]

//

; - :
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1

- guch ultimate commitments, do you

4

, In looking for men's goéls, values, and commitments, Kluckholm searches

for the conslstency between these three factors and for how they are
each expressed in human behavior .(lifestyle), We are concerned about
how these three factors add up in human behavior to a lifestyle and what
that lifestyle orientation means for man's dealing witH nature and the
environment he makes. The following questions will help you analyze

the lifestyle descriptions which follow. "’

What 1s being described in the reading? Re4read and make certain you under-
i stand the description and its set-
ting in time and place.

What goals are persons pursﬁing? What Goals may be stated or implied--
are they doing? where you will hava to infer

possible goals.

What reasons sre offered for pur- Again, try to get at the reasoms
suing these goals or what reasons why persons pursue the goals and
can you infer? " how you can expiain behavior by
men's motives, plans, hopes, fears,
etc. -
What do these goals and the reasons " Men don't simply pursue goals, the
for pursuing .them indicate about what goala tell. us sdmething about their
the persons value? To what sre they values (what they think they or
committed? ; others ought to do) and the commit-

ments they have at the most ultimate
level (Who am I? Why am I hare?
For what would I give my life?)

. -
If the reading offers information on

see conflicts among the gpals, values, N \
and commitments?

vhat are the implications of this
lifestyle for man's relationship
with nature? for the kinds and
quality of man-made environments?

.

OK. Let's tuyn each analysis back

on you and your lifestyle. what does
each lifestyle mean to you as you live
your life? Does it.help you live?

to understand? to appreciats? to
change?

I

- . III-18

21




2. ALTERNATIVE LIFESTYLES

A. Factory Girls, Charles Dickens

The famous bnglish author, Charles dickena, travelled to America in the
early 19th century and wrote a very controversial book about the Young Ke-

. publice In the passage below, he describes the lifestyle of factory girls
at Lowell, Massachusetts. Apply the model to both the girls'! lifestyle and
to DAckens'! reactlons. i ' .

- ' L was met at the station at Lowell by a gentleman in.
: timately connecled with the management of the factories )
there; and gladly putting myself under his guidance, drove i -
off at once to that quarter of tho town in which the works, the
object of my viait, wore situated, Although only just of age
—fur it iny recollection sorve ne, it has besn & manufacturing
town Larely ene-and-tweniyysars— Lowell is a large, populous,
thriving place. Those indications of its youth which first
. ottract tho eye. give it a quaininess and oddity of character
- L ~ which. to a visitor from the old country, is amusing enongh.
’ ) It was a very dirty winter's day, and nothing in the whole
town lvokod old to me, except the mud, which in some parts
was altnost kroe-deep, and might have been dapoaited there,
on tlie subsiding of the wators after the Deluge. In one place,
thero was a new wooden church, which, having no steeple, and
being yet unpainted, Jooked like an enormous packing-case “
without any direction upen it. In another there was a large
hotel, whnse walls and colonnades were so crisp, and thin,
and slight, that it had exactly the appearance of being built
with catds, T was careful not to draw.my breath as we passed,
- and tremibled whien 1 saw a workman come-cut.upon the roof,
e ” lost with one thoughtless stamp of his foot he should_crush
- . ; the stmucture beneath him, and bring it rattling down. The—-.
very river that moves the machinery in the milla {for theyare - - . ¢
all worked by water power). seems to sequire a new character T
from the fresh buildings of bright red brick and painted wooed
among which it takes its course; and to be as light-hended,
thoughtless, and brisk & young river, in its murmurings and
tumblings, as on3 would desire to see. Onewould swaar that
& every * Bakery,” * Grocery,” and ** Bookbiridery,” and other
kind of store, took jts shuttera down' for the first time, and
started in business yeaterday. The golden pestles and mortamm - -
fixed a8 gigns upon the sun-blind frames outside the Drug- "
gists’, appear to have been just turned out of the United . -
States' Mint; and when 1 saw a baby of some week or ten
days old in & woman'’s arrwe at a street corner, I found myself
unconsciously wondering where it came from ; never suppos-
ing for an instant that it could have been born in-such a
; young town as that ’
There are soveral factories in Lowell, each of which belongs
to what we shoyld term a Company of Propristors, but what

they eall in Amarioa a Corporation, I went over ssveral of
thess ; such as & woollen factory, a carpet factory, and a sotton
factory : sxamined them in every part ; and saw them in their
ordinary working aspect, with no preparation of any kind, or
doparture from their ordinary everyday proceedings. - I may
add that I am well scquainted with our manufacturing towns
in England, and have visited many mills in Manchester and
slsewhers in the same manner, -
1 happened to arrive at the first factory just as the dinner .
. - hour was over, and the girls were returning to their work ;
indeed the stairs of the mill were thronged with them as I
ascended. They were all wall dressed, but not to my thinking
above their conditien: for I like to see the humbler classes -

.

e
L
]

* Reprinted from Charles Dickens, American Notes (Légggn: uxford University iress,
. 1957}, pp. 65-70. ’
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of nocisty careful of their dress and sppearance, and even, if
they please, decorated with such little trinkets as come with-
in the compass of their means, Supposing it confined with-
in reasonable limits, I would always encourage this kind of
pride, a8 & worthy slement of self-respect, in any person 1
employed ; and should no more be deterred from doing so,
becsuse soths wretched female referred her fall to & love of
dress, than I would allow my conatruetion of the real intent
and meening of the Sabbath to he influenced by any warning
to the well.disposed, founded on his backalidings on that
particular day, which might emanate from the rather doubt.
ful authority of & murderer in Newgate, ‘

These girls, as T have said, ware all well dressed: and that
phrese necessarily includes extreme cleanliness. They had
serviceable bonnets, good warm clonks. and shawls ; and were

" not above clogs and pattens. Moreover, thers wers placea in

the mill in which they could deposit these things without
injury; snd thero were conveniences for washing. ay were
healthy in appearance, many of them remarkahly so, and
had the manners and deportment of young women: not of
degraded hrutes of burden. If I had seen in one of those
mills (hut I did not, though I looked for something of this
kind with s sharp eye), the most lisping, mincing. affscted,
snd ridiculous {oung creature that my imagination could
suggest, I should have thought of the careless, moping,
slatternly, degraded, dull reverse (I kave seen that), and
should have been atill well pleased to look upon her.
The rooma in which they worked, were as well ordered as
themselves. In the windows of soms, there were green
plants, which were trained to shade the glass; in all, there

wad &8 much fresh air, cleanliness, and comfort, as tbe

nature of the occupation would possibly admit of. Out of
#0 Jarge a number of females, many of whom were only
then just’ verging upon womanhood, it may be reasonshly
supposed-that some were delicate and fregile in appearance:
no doubdl there were. But 1 wolemnly deelare, that from all
the crowd I saw in the differetit factories that day, I cannot
recall ‘or separate one young face that gave me a painful
impreesion ; not ohe soung girl whom, assuming it to be
matter of necessity that she ahould gain her daily bread by
the labour of her hanls, Tavould have moved from those
works if T had had the power. :

They reside in various boarding-houses near at hand. The
Gwhers of the mills are particularly careful to allow no persons
to entar upon the possession of thess housss, whose characters

havs not undergone the m:at searching and thoreugh inquiry.
L]

“Any eompiaint that is made against them, by the boarders,
or by an{ one else, is fully investigated ; and if good ground
of complaint be shown to exist agaimst them, they are
removed, and their cccupation is handed ever to some more
denrvingoparlon‘ There are a fow chilren employed -in
these factories, but not many. The laws of the State forbid
their working more thin nine montha in the year, and require
fhat they be educated during the other three.~ For this
purpose there are schools in Lowell ; and thers are churches

. and chapels of various persussions, in which” the young

women may observe that form of worship in which they
have been aducated. " . -

At some distance from the factories, sed on the hi t
and pleasantest ground in the neighbourkood, atands their
houa:hl, or bosarding-house for the sick: # is the beat houss
in
hia own residence, Like that inatitution st Boston, whieh I
have before described, it is not parcelled owt into wards, bhut
is divided into convenient chambers, each of which has all
the comforts of » very comfortshle hoow.; The principal
madical attendant resides under the same %ocf; and were
the patients members of hia own family, they could not be
bettar cared for, or attended with greater gontlenesa and
econsidsration. The weekly charge in this eatahlishment for

.oach” female patient is three dolisrs, or- twelve shillinga

English ; but no gir] employed by any of -the corporations
is ever excluded for want of the means of psyment. That
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from the fact, that in July, 1841, no fewer than nine hundred

* and seventy-sight of these girls wers depositors in the Lowell

Bavings Bank: the amount of whose joint savings was
sstimated at one hundred thousand dollars, or twenty
thousand English pounds.

I am now going te gtate three facts, which will startle

- alargs class of readers on this eide of the Atlantic, very

much. .

Firstly, there is a joint-stock pisno in a great many of
the boarding-houses. Secondly, nearly all these young Iadies
eubscribe to circulating libraries. Thirdly, they have got up
among themselves a periodical called Tug LowerL OFFERING,
A repository of original articles, written exclusively by
females zctively employed in ths mills,"—which "is duly
printed, published, and sold; and whereof 1 brought away
from Lowell four hundred good solid pages, which I have
read from beginning to-end.

The large class of roaders, startledvhy these facts, will
exclaim, with one voice, ‘‘ How very preposterous!” On my
deferentially inquiring why, they wijl answer, * Thase things
are above their station.” In reply to that objection, 1 would
beg to ask what their station is.

It is their station to work. And they do work. Thoy
labour in thees mills, upon an éverage, twelve hours a day,
which is unquestionably work, and pretty tight work too.
Perhaps it is above their station to indulge in such amuse-
ments, on any terms.  Are werquite aure that we in England
have not formed our ideas of the *‘station” of working people,
from accustoming ourselves to the contemplation of that class
as they are, and not as they might be? 1 think that if we
examine our-own feolings, we shall find that the piancs, and
the circulating libraries, and even the Lowell Offering, startle
ue ‘by their novelty. and not by their bearing upon any
abstract question of right or wrong. —

For myself, I know no station in which, the occupation
of today cheerfully done and the occupation of to-morrow
cheorfu_lly looked to; any one of these pursuits ig not moat
bumanising and laudable. I know no etstion which is
rendered more endurable to the person in it, or more safe
to the person out of it, by having ignorance for its associste.
I know no station which hps a right to monepolise the means
of mutusl instruction, improvement, and- rational entertain.

- znent; or which has ever continued to be s station very long,

after seeking to do so. . )
Of the merits of the Luwell Offering as s literary pro-
duction, I will only observe, putting entirely out of sight the

[fact of the grticles having been written by thess girls after

the arducus labours of the day, that it will compare

sdvantageously.with a great many English Annuals. It is

pleasant to find that many of its Tales are of the Milla
and of those who work in-them; that they inculcate habits
of sslf-denial and contentment, and teach good doctrines of
enlarged benevolences, A setrong feeling for the beautiss of
naturs, as displayed in the solitudes the writers have left at
home, breathea through its poges like wholesome village air;
and though a circulating library is & favourablo school for
the study of auch topics, it has very scant allusien to fine
clothes, h!

might object to the papers being signed occamionally with
rather fine names, but this is an Anterican fasliion. One of
the provinces of the etats legislature of Mamuclhiusotts is to
alter ugly names into Ppretty unes, an- the-childien improve
apon tio tastey of their parents. These chunges costing
little or nothing, seores o? Mary Annes are solemnly con-
vorted into Bevelinae every session.

It is said that on the occasion of a visit from General
Jackson or General Harrison to this town (I forget which,
but it is not to the purpose), he walked through three miles
end a half of these young ladies all dressed out with parasols
and silk stockings, But as I am not awars that any worse
consequance ensued, than a sudden looking.up of all the
parasols and silk stockings in the market ; and perhaps the
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bankruptey of same epeculative New Englander who bought -

them all up at any price, in expectation of a demand that
never came ; I set no-great store by the circumstance.
In this brief account of Lowell, and inadequate expression

of the gratifieation it yiclded me, and cannot fail to afford -
to any forei?or to whom the condition of euch people at
)

home i# a subject of interest and anxiods speculation, 1 have
carefully abstsined from drawing 8 comparison between these
factories and those of our own land. * Many of the circum-
ctances whbose atrong influence has been at work for Fears in
our manufacturing towns bave not arisen here; and there
i no manufacturing population in Lowell, so to apeak: for.
theee girls (often the daughters of amall farmer-! come from
othar States, remain a fow years in the mills, ind then go
home for good. T ‘
The contrast wouid ba s strong one, for it would be
betweert the Good and Evil, the living light and deepest
shadow. I sbetain from it, because I deem it just to de-so.
But I only the more esrnestly adjure all those whose eyes
may rest on these pages, to pause and refleet upon the
difference between this town and those great haunts of
desperate misery: to call to mind, if they can in the midat
of party strife and squabble, the efforts that must be -made
to purge them of their suffering and danger: and lsat, and
for'amt_:st, % remember how the precigus Time El‘ruahing by.

’

;
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- B. yueequal: “he Harpoonef, Herman Melville N

Une of /th’ most fascinating characters in Herman Melwille's Moby-Dick
is Queeqleg, the harpooner, & tatooed "psgan” who could drive his steel
point tfue to its mark. In the passage below, Queequeg has Come upon _
troubled times. Abply the model to his and to his fellows .goals, values, and
commitments. Relate these to man's relationship. ;g._o_t.he natural world.

b .
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struck into the hold were perfectly sound, and
that the leak must be further off. ' 8o, it being
. calm weather, they broke out deeper and deeper,
_ disturbing the slumbers of the huge ground-tier butts; and
. from that black midnight sending those gigantic moles into _
. the daylight above. 8o deep did they gu; and 8o ancient, -
, and corroded, and weedy the aspect of the lowermost
3 - puncheons, that you almost looked nvxt for some mouldy
# I corner-stone cask containing coins of Captain Noah, with
: copies of the posted plucards, vainly warning the infyty.
. ‘ated old world from the flood. Tierce after tierce, too, of A
. water, and bread, and beef, and shooks of staves, and jron
bundles of hoops, were hoisted out, till at last the piled
decks were hard to get about; and the hollow hull echoud
. . aunderfoot, as if you were treading 